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Because life is better when everyone can read
well and express themselves confidently



Impact and evaluation at Coram Beanstalk

Coram Beanstalk is a national children’s charity that has provided reading support to
children for over 45 years. Our evidence-based, impactful programmes have helped over
200,000 children to improve their reading during that time.

We provide a range of one-to-one

reading support programmes Our Programmes;
that enable children to engage

with reading for pleasure and Reading 321

improve their reading attainment Our longest running primary school programme. Our Reading 321 reading
and confidence. We work with helpers inspire children aged 5-11 who do not yet identify as readers to
children aged 3to 13 years old develop their reading skills and confidence. Reading helpers support three

in a variety of ways, turning them children, twice a week for 30 minutes each, for at least three terms.

into confident, passionate and Story Starters

able readers. We also provide Our Story Starters introduce children aged 3-5 to the wonderful world of
training to people within the reading, books and stories whilst improving vital communication skills.
school community who want to Story Starters visit twice a week and work with three children for 20-minute

help children learn to read for sessions for at least two terms.

pleasure whilst improving their Reading Leaders

reading skills. Our Reading Leaders programme is a great way to improve reading
attainment by training older students to support younger ones for whom
reading is a challenge. Reading Leaders is an accredited peer tutoring
' Y 4 leadership programme that enables older students to work one-to-one with
younger students to improve their reading skills, attitude towards reading
and confidence.

! Reading Helper Training
A series of half-day solutions available to schools and other settings to
upskill, invigorate and inspire independent adults who leave the training
ready to share their skills with children. Trainees are equipped with the

practical skills to run 20-30-minute one-to-one sessions focussing on
reading for meaning and pleasure — complementing the quality teaching
R =il of reading by the school staff team.

Creating Readers
A series of two-hour workshops for parents, grandparents and others

who work regularly with children that help them develop their skills in
encouraging children with their reading.

This Impact Report focusses on our main one-to-one volunteer reading
support programme for primary schools, Reading 321. Further information
on the impact of our Story Starters programme can be found in our separate
Story Starters Impact and Evaluation Report. We are currently developing
ways to evaluate the impact of our newer programmes.
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https://www.beanstalkcharity.org.uk/Handlers/Download.ashx?IDMF=05679033-45a5-4c7b-9270-f0ef9e7bc53b

Our theory of change

Our one-to-one reading support is designed to help a child develop the vital skills
and confidence needed to reach their true potential. The theory of change for our
Reading 321 programme aimed at primary school children can be found below.

External factors

School identifies children
that could benefit from
intervention due to one or

more of the following reasons:

€) childis reading below
the expected level for

their age

e Child has low

confidence in reading

and wider learning

9 Child lacks support and
opportunities outside of

school

Ultimate goal

Children’s lives
are improved so that
their risk of long-term
disadvantage and the

negative consequences

of illiteracy
is reduced.
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Activities

Suitable reading helpers are
recruited and attend a one-

day training course to learn

the skills of being a positive

role model

Children receive
positive and consistent
one-to-one support
from a reading helper

Reading helpers are provided
with additional support,
training and resources to
ensure that they are effective

=
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Assumptions

Reading helpers support

a child individually for 30
minutes, twice a week, for an
average of three terms

Children are supported
outside of the classroom
and sessions are setupin a
way that they are viewed as
fun rather than something
difficult

Children are introduced to a
range of quality books that
they choose from

¥

Intermediate outcomes

Children accelerate in their
reading progress, narrowing

the gap with their peers

Children increase in

confidence and attitudes to
reading and wider learning

Children increase their
enjoyment of reading

&=

é‘

Children’s attainment
increases

Children’s fluency and
comprehension increases

Children’s self-esteem
improves

Children’s behaviour
improves

Children’s engagement with
reading improves

Children express an
increased positive attitude
to reading

Children increase the
frequency of reading
outside of sessions

Coram Beanstalk



Reading Records = our tools to measure the impact
of our primary school programme Reading 321

Coram Beanstalk measures the outcomes of our Reading 321 programme by asking
reading helpers to complete Reading Records when they start working with a new child
and then again at the end of their time working with the child. The Reading Records are
designed both to track progress and to be used as a tool to get to know the children when
a reading helper first starts with them.

All data and quotes presented in this report come from our Reading Records unless otherwise stated (e.g. where noted they
come from our annual surveys of reading helpers and schools).

The Reading Records contain:

A section for school staff to note the child’s reading level at the start of the programme along with comments on the
reasons the child was selected for the intervention and any specific areas that the reading helper needs to focus on,
e.g. comprehension or sight reading.

ii. A section where reading helpers can assess the child’s performance by marking how much support they have
required against a number of competency statements in the areas of reading, understanding and speaking, as well as
confidence and enjoyment. The competency statements are divided into two categories depending on the child’s age:

a. Key Stage 1 for years 1-2 or ages b-7
b. Key Stage 2 for years 3-6 or ages 7-11

iii. A section where children are asked questions in order to try and capture their attitudes to reading and learning as
well as their enjoyment of reading.

iv. The same three sections are repeated to be completed at the end of the intervention to track progress against
our outcomes.

At the start

Reading Thivn
reading journ€y.
O.U;rowinggaJlove of reading

e that mad you fecl happy this week:

Outcomes

Speaking and listening

0 wihsppot

Over 2,300 Reading Records were returned for analysis at the end of the 2018-2019 academic year from more

than 550 schools. This means data was captured on ¢.39% of the children supported on this programme. This

was an increase on previous years, with completion rates also improved (i.e. there were fewer gaps in data). 52% 9
of children supported were male, while 48% were female. Just over half (52%) of children were in Year 3 or below.
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Our impact in 2018-2017 %% "

Our impact analysis shows that both Key Stage 1 (KS1) and Key Stage 2 (KS2)
children showed significant progress this year.

Progress in reading attainment

While 84% of children start with their Coram Beanstalk reading helper classed

as ‘Below’ or ‘Working Towards’ their age-appropriate level, by the end of the :
intervention only 53% are still at that level. 47% of children have caught up to their :
age-appropriate level and are classed as ‘At’ or ‘Above’ compared to 16% at the '
beginning of their time with the reading helper.

: 91% of reading

85% of schools said their 90% of reading helpers believed . helpers stated that
reading helpers helped that the children’s engagement with ~ : their children had
children to accelerate in books and general reading progress ~ : improved reading
their reading progress has improved significantly - fluency

Confidence and attitude to reading and wider learning

There has been a 28% increase in
children who were confidently engaging
with choosing reading material and being
able to ask for help when they need it

97% of schools said their reading helpers
helped children to develop a positive
attitude towards books and reading

PPN

98% of schools said their reading
helpers helped children to increase their
confidence

95% of schools said their reading helpers
helped children to increase their
self-confidence and self-esteem

................................................................................................................................................................................................................................................................

92% of reading helpers felt the children
they supported were showing better
self-confidence and self-esteem at the end
of the intervention

87% felt the children were
showing better social and
interpersonal skills

Enjoyment of reading

The radar chart, .
right, shows the Combined KS1 and KS2 before and after
differences between Reading m— Before
the scores at the 100% m— After

beginning and

97% of schools said their
reading helpers helped
children to increase their

enjoyment in reading O i
..................................................................................... . ]ntervention When Emotional Understanding
85% of reading helpers it comes to reading, well-being
stated that their children understanding,
had increased their speaking
enjoyment of books and and listening,
reading by the end of the confidence and Confidence Speaking and
intervention enjoyment and and enjoyment listening
emotional well-
\ ' being. Source: Reading Records of 1,688 children at KS1 and KS2 [2018-2019 academic year]

e a62% increase in children showing improved reading skills
* a59% increase in children demonstrating better understanding of the texts
g& e a71%increase in children showing improved speaking and listening skills
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Outcome 1 = Children accelerate in their reading
progress, narrowing the gap with their peers

Coram Beanstalk demonstrates evidence against this outcome in a variety of ways:

1.1 Reading attainment measures

The main way we demonstrate achievement of this outcome is by asking schools to provide information on the children’s
reading attainment levels at the beginning and end of the intervention. A four-point scale is used (Below, Working Towards, At or
Above) with two sub-categories for each (Emerging and Secure).

e 84% of children we work with start their period of support e The small proportion of children that are already at

with a Coram Beanstalk reading helper while being classed or above the age-appropriate level for reading at the

as ‘Below’ or ‘Working Towards’ their age-appropriate level beginning of the intervention are often referred for support
(34% and 50% respectively). At the end of the intervention in order to boost other skills such as general confidence,
47% of children are classed as At or Above (percentage reading enjoyment or to simply have one-to-one time with
of children classed as At or Above at the beginning of the areliable adult.

intervention is only 16%).

Figure 1 below presents a more detailed look into the data including the ‘Emerging’ and ‘Secure’ sub-categories. As you can see
most children in the ‘Working Towards’ category are initially classed as ‘Working Towards — Emerging’.

L4
. Figure 1 - Reading Attainment Measurement - before and after intervention gg
30 %
25
20
15

10

Below - Emerging Below - Secure  Working Towards -  Working Towards - At - Emerging At - Secure Above - Emerging  Above - Secure
Emerging Secure

M Before M After Source: Reading Records of 1,450 children at KS1 and KS2 [2018-2019 academic year]

There are differences between the progress made by the KS1 children when compared to the KS2 children. In both key stages
more than three quarters of the children are classed as ‘Below’ or ‘Working Towards’ when they start working with a Coram
Beanstalk reading helper (83% in both KS1 and KS2), but towards the end of the intervention 52% of children in KS1 were
classed as ‘At’ or ‘Above’, while only 44% of KS2 children were classed as ‘At or ‘Above’.

A separate analysis was performed on the children depending on their initial reading attainment measure — the results can be
found in Figure 2 below.

Figure 2 - KS1 vs KS2 progress for children classed as ‘Below’ their age-appropriate level

1%

— 0% 0% 0%
Below - Emerging Below-Secure ~ Working Towards - Working Towards - At - Emerging At - Secure Above - Emerging Above - Secure
Emerging Secure
MW KS1 W KS2 Source: Reading Records of 492 children at KS1 and KS2 [2018-2019 academic year]
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“Olgat (Y2) has made amazing progress this term. She is keen
to read and her reading skill has improved greatly. This term

she has moved 4 book bands in school. Her comprehension
and reading ability have benefitted greatly from the Coram
Beanstalk support.” Beddington Infants School, London

“Micola’s (Y1) confidence and love for reading has improved
dramatically. He is able to decode words, segment and blend
and more recently answer inference and comprehension
questions!” Crossely Hall Primary School, Yorkshire

As can be seen from the figures on the previous page, the children who were classed as ‘Below’ at the beginning of working with
a Coram Beanstalk reading helper have made significant progress, but there are significant differences between KS1 and KS2.

® 19% of KS1 children were classed as ‘At’ or ‘Above’
age-appropriate level at the end of the intervention,
but that figure is only 14% for KS2.

e 23% of KS1 children were still seen as ‘below’
age-appropriate level. For KS2 it was 42% of children.

This is consistent with the data gathered over the last three academic years. It is not that KS2 children are not making
progress — they were simply not making enough progress to fully narrow the gap with their peers. They are thus more likely
to still be behind age-appropriate expectations when compared to KS1 children, who are more likely to catch-up to the level

expected for their age.

When we look at reading attainment measurement data over the last three academic years we see the following trends.

e The number of children who were °
‘at’ the age-appropriate level
for reading at the start of the
intervention increased from 9%
to 16% (that’s a 78% increase).
The number of children who were
‘working towards’ the age-expected
level at the start of the intervention
fell from 56% to 50%.

Over the last three years there o
has been a steady increase in

the number of children who are

‘at’ the age-appropriate level for
reading at the end of their time

with the reading helper, while the
percentage of children ‘working
towards’ the age-appropriate level

has fallen from 45% to 39%.

This shows that Coram Beanstalk
volunteers are now more likely to
support children who are ‘at’ the
age-appropriate level for reading at
the beginning of the intervention,
which means that more children
might be being referred for support
for reasons other than struggling
with reading.

1.2 Reading helpers' assessment of the child's reading progress

We also track progress against this outcome using the reading helpers’ assessment section of the Reading Records. The
following figures show the improvements for children in the competencies relating to this outcome.

Key Stage 1

Figure 3 - KS1 Competency statements on reading

Before After Before After

0 | can read simple words
accurately

| can use my sounds to work out
new words

M Notyet M Withsupport M Onmyown

Source: Reading Records of 726 children at KS1 [2018-2019 academic year]

Figure 3 above shows significant improvement in KS1
children’s reading accuracy. The number of children reported
to be able to use sounds to work out new words independently
has increased significantly (37% at the beginning of the
intervention and 69% at the end of the intervention). The
percentage of children reported to require at least some
support with reading simple words accurately has gone down
from more than half (53%) to less than one in five (18%).

!Names of children have been changed throughout to protect their identities.

Figure 4 - KS1 Competency statements on understanding

% Before After Before After Before After
100
80
60
40
20
0
| can ask and answer | can say what | can say how a character
questions about what might happen next in might feel by what they
| have read the story say and do

M Notyet M Withsupport M Onmyown

Source: Reading Records of 718 children at KS1 [2018-2019 academic year]

Figure 4 shows that KS1 children are reported to have shown
steady improvements when it comes to their understanding of
the text, the ability to predict what might happen next in the
story or to explain how a character might be feeling based on

their actions.

Coram Beanstalk



“Amelia (Y3) made so much progress that she only needed “Edward (Y6) has come on so much in his general
support for a term. It was the boost she needed to get herself understanding of the English language — the Coram Beanstalk

back on track and focused. She benefitted from one-to-one programme has played a vital role in the support of this.
attention.” St. Bernadette’s Primary School, London Despite not speaking English a year ago, E was entered for the
English reading test of KS2” Saxon Way Primary, South East

Key Stage 2

When it comes to reading, KS2 children also show solid

improvements following support by the reading helpers, Figure 5 - KS2 Competency statements on reading
particularly when it comes to reading a wider selection of 10"/00 Before  After Before  After
books (see Figure 5 on the right). This is often noted by the 0

school staff as well, as they comment on children’s breadth 60

of reading and their growing interest in other genres. 40
20
0

| can read a range of words correctly | can read, understand and enjoy a

',
and with confidence range of books written by different
%% authors

B Notyet M Withsupport B Onmyown

Source: Reading Records of 1,402 children at KS2 [2018-2019 academic year]
When it comes to competency statements on understanding, KS2 statements are more advanced and focus more on inference,

character’s feeling and children’s ability to summarise what they have been reading. Children supported by Coram Beanstalk
reading helpers show consistent improvement across the competency statements presented below in Figure 6.

Figure 6 - KS2 Competency statements on understanding

% Before After Before After Before After Before After

| can say what | think will happen | can ask questions about what | can talk about how a character | can show my understanding of
next in a story I have read to help me feels from what | have read what | have read by summarising
understand more the main ideas

W Notyet M Withsupport & Onmyown Source: Reading Records of 1,377 children at KS2 [2018-2019 academic year]

Reading 321 ImpactReport 20 18/1%




1.3 Surveys of schools and reading helpers

The final way we gather evidence against our outcomes is by conducting an annual survey of our schools and reading helpers.

Of the respondents to the schools survey, 18% were head teachers or acting head teachers, 37% were deputy head teacher s
or assistant head teachers, 14% were SENCOs or assistant SENCOs, 11% were literacy co-ordinators, 10% were teachers, 1%
were administrators and 1% were teaching assistants (7% were ‘Other’).

In our most recent schools survey : Inour most recent reading helper survey
(carried out in July 2019): . (carried outin July 2019):

85% of schools said their
ﬁ reading helpers helped
() children to accelerate in

their reading progress.

By

90% of reading helpers believed that the children’s
general progress in engagement with books and reading
increased since the beginning of their one-to-one
sessions

91% of reading helpers stated that their children had
improved reading fluency

Coram Beanstalk
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OQutcome 2 = Children increase in confidence and
attitudes to reading and wider learning %% g

2.1 Reading helpers' assessment

of the child

Once again we track progress against this outcome by using the reading helpers’ assessment section of the Reading Records.
The following figures show the improvements for children in the competencies relating to this outcome.

Key Stage 1

Figure 7 - KS1 Competency statements on
speaking and listening

% After Before After Before After

Before
19%
32%

| can talk about what
I have read, taking
turns and listening to
my helper

| can talk about a range
of books | have listened
to and read including
stories, poems and
information books

| can change my voice
when reading out loud
to help with meaning

M Notyet M Withsupport M Onmyown

Source: Reading Records of 704 children at KS1 [2018-2019 academic year]

School staff often comment on the improvements in
children’s confidence when speaking and reading out loud.
As can be seen from Figure 7 above, there were substantial
improvements across all three competency statements. The
percentage of children not requiring any support in order

to modulate their voice when reading out loud has more
than doubled (19% to 44%), while children also got better

in talking about what they have read while taking turns and
listening to their reading helper. The breadth of reading
material has also improved during the intervention with more
children independently engaging with stories, poems and
information books.

Key Stage 2

Figure 8 - KS1 Competency statements on
confidence and enjoyment

% Before After Before After Before After
100
0,
Sl 27 S 49%
60
40 47%
429 e 409
20 “ 37% e
0 14% 4% | 10% H—4% |
Iam confidentwhen : | am able to concentrate | can maintain a
choosing books with in my sessions positive attitude
my reading helper throughout the reading
session
M Notyet M Withsupport M Onmyown

Source: Reading Records of 591 children at KS1 [2018-2019 academic year]

Children’s confidence and enjoyment when it comes to
reading and learning have also improved: children were
more confident when choosing books and able to better
concentrate during the reading sessions. The number

of those requiring support in order to maintain a positive
attitude throughout the reading session has also fallen from
50% at the start of the intervention to less than one in three

at the end (see Figure 8

above).

The statements showing biggest improvement when it comes to reading helpers’ assessment of children’s speaking skills are
the ones that refer to asking questions to improve their understanding and discuss specific words or phrases that were used by

the author as part of the text (Figure 9).

Figure 9 - KS2 Competency statements on speaking and listening

After Before After

Before

58%

70%

| can talk about events, characters
and plots in stories with my helpers

| can summarise what has happened
in my book so far

M Notyet M Withsupport B Onmyown
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After

Before

Before

After

I can discuss my books, giving
reasons for my ideas and finding
evidence to support them

| can talk about exciting words and
phrases and why | think the author
used them

Source: Reading Records of 1,346 children at KS2 [2018-2019 academic year]



“Nick (Y4) has loved the sessions and feels much more confident in his ability to give reasons using evidence
from the text and ‘have a go’ when suggesting ideas and opinions. | feel that N’s level of engagement and his

confidence has improved greatly as a result of these sessions.”
Baltonsborough Primary School, South WestSchool, Yorkshire

When it comes to competency statements on confidence
and enjoyment KS2 children have a consistently better
starting point with fewer children needing support when
it comes to choosing books or maintain a positive attitude
throughout the reading session (Figure 10).

!

Ve,

Figure 10 - KS2 Competency statements on
confidence and enjoyment

% Before After Before After Before After

| am able to concentrate
in my sessions

I am confident when
choosing books with
my reading helper

| can maintain a positive
attitude throughout the
reading session

B Notyet M Withsupport ™ Onmyown

Source: Reading Records of 1,319 children at KS2 [2018-2019 academic year]

2.2 Children's own assessments

Another way to track progress against this outcome is using the children’s own assessments.

The Reading Records collects data on changes in the children’s subjective attitudes towards reading and learning though a
number of ‘please circle’ questions where children are asked to either circle words they associate with reading or whether they
agree or disagree with certain statements.

2.2.1 Readingis...?Please circle three words that describe your feelings best

Reading helpers show children a group of words that can

be used to describe reading (some positive, some negative,
some neutral) and the children are asked to select the words
they immediately associate with reading. This is done at the
beginning and end of the intervention to capture a tangible
change in attitudes towards reading and learning.

The differences in children’s responses to this question before
and after intervention are quite subtle when KS1 and KS2 data
is presented together. The percentage of children who use
‘negative’ words such as ‘boring’, ‘hard’, ‘confusing’ or ‘dull’

to describe reading has reduced from 19% to 15%, the use
of ‘neutral’ words such as ‘alright’, ‘ok’ and ‘fine’ has stayed
approximately the same, while the use of positive words such
as ‘exciting’, ‘fun’ and ‘interesting’ has risen. Interestingly the
percentage of children describing reading as ‘easy’ has fallen,
which could be attributed to children being more honest and
being able to reflect on their skills and room for improvement.

However, when the data is broken down into key stages, the
differences become more apparent (Figure 11, below).

o Figure 11 - Attitude towards reading (before and after) by Key Stage

60 Before Before After After Before Before After After Before Before After After %%
50 H

4318 W KS1 W KS2 = 56% 57% 59%

Negative

Neutral Positive

Source: Reading Records of 1,715 children at KS1 and KS2 [2018-2019 academic year]

KS1 children were more likely to describe reading using negative words at the beginning of the intervention (23% vs 17%

for KS2 children). However, they were also more likely to change their opinion to a more favourable one by the end of the
intervention with the use of positive words gaining more in KS1 than in KS2 (6% difference versus 3% difference respectively).
Interestingly, KS1 children were also more likely to start seeing reading as ‘fun’ — in both cohorts the pre-intervention figure was
17% but the post-intervention increase was 3% in KS1 children and only 1% in KS2 children.

Coram Beanstalk
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“Rebecca (R1) has made amazing progress with reading
and social skills. She has grown in her confidence and with

her communication skills and socialising.”
South End Infant School, East of England

“Samuel (Y6) has made excellent progress in reading this year
(above expected progress). He has grown in confidence and
will now read aloud in class. He was able to sit his Y6 SATs
paper. Thank you for your help and support.”

Broadmeadow Junior School, Midlands

2.2.2 TImages of faces with different expressions

In addition, children are presented with a series of statements with images with happy and unhappy faces underneath them.
Some of the statements that relate to this outcome are as follows:

Engagement with learning

e |like learning new things at school

e | love going to school

e | find all schoolwork boring

e |[fatfirst | can’'t read my book, I'm willing to keep trying

Confidence

e WhenI'min class, | often put my hand up to answer
questions

e |find schoolwork hard

e When I'min class, I'm happy to have a go at things, even
if I'm not sure

For some of these statements, there are not huge differences
at the start and end of the intervention in the children’s
assessment of how they feel. However, certain differences
are obvious when data is presented broken down by different
key stages.

As can be seen from Figure 12 below:

e The percentage of children disagreeing with the “I find
schoolwork hard” statement has increased by 9% in KS1
but only by 2% in KS2.

e The percentage of children agreeing with “If at first | can’t
read my book, I'm willing to keep trying” statement at the
end of the intervention has increased by 7% in KS1 when
compared to the beginning of the intervention, but has
actually remained constant for KS2 children showing no
change in attitude.

The above two statements show the biggest difference when
it comes to comparing answers given by children in KS1

and KS2 with a 7% improvement between the combined
percentages for those that have selected ‘agree a lot’ or
‘agree’ as their answers.

Figure 12 - Children’s attitudes to reading and learning KS1 vs KS2

KS1 KS1 KS2 KS2
% Before After Before After
100
90 24% 299
80
70 12% >
60 16%

| find school work hard

B Agreealot M Agreeabit M Disagree abit M Disagree a lot
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KS1 KS1 KS2 KS2
Before After Before After
8%

If at first | can’t read my book, I'm willing to keep trying

Source: Reading Records of 2,049 children at KS1 and KS2 [2018-2019 academic year]
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In Figure 13 below:

e The percentage of children agreeing with “When I'm e When it came to agreeing or disagreeing with “I like to
in class, | often put my hand up to answer questions” spend my free time reading” statement the pattern was
statement has increased by 4% in KS1 but has similar — the end of the intervention data shows 2 cohorts
decreased by 2% in KS2 (i.e. a larger proportion of going in the different direction, with KS1 percentage of
KS2 children disagreed with this statement at the end children agreeing with the statement increasing from
of the intervention than at the beginning of the 68% to 73%, while the KS2 percentage decreased from
intervention) 62% to 61%.

The above two statements show the second largest difference when it comes to comparing answers given by children
in KS1 and KS2 with a 6% improvement between the combined percentages for those that have selected ‘agree a lot’ or
‘agree’ as their answers.

Figure 13 - Children’s attitudes to reading and learning KS1 vs KS2

KS1 KS1 ) KS2 KS2 ) KS1 KS1 ) KS2 KS2
% Before After Before After Before After Before After
100 H o H
; o=
80
70 '
60
50
40
30
20
10
0 ; ;
When I'min class, | often put my hand up to answer questions 1 like to spend my free time reading
B Agreealot M Agree abit Disagree a bit M Disagree a lot Source: Reading Records of 2,076 children at KS1 and KS2 [2018-2019 academic year]

2.3 Surveys of schools and
reading helpers

In our most recent schools survey:

97% of schools said their reading helpers
helped children to develop a positive attitude
towards books/reading

95% of schools said their reading helpers
helped children to increase their
self-confidence and self-esteem

98% of schools said their reading helpers
helped children to increase their
confidence

In our most recent reading helper survey:

92% of reading helpers felt the children

they supported were showing better self-
confidence and self-esteem at the end of the
intervention

87% felt the children were showing better
social and interpersonal skills

Coram Beanstalk 13




Outcome 3 = Children increase their
enjoyment of reading %89

3.1 Children's assessment

3.1.1 Images of faces with different expressions

Once again children were presented with a series of statements with images with happy and unhappy faces underneath them.
The statements that relate to the outcome of enjoyment of reading are as follows:

e |enjoy reading

e |like to spend my free time reading

As you can see from Figure 14 on the right, enjoyment of
reading/spending their free time reading was already high

but the percentage that agreed with these statements
increased by the end of the intervention. % Before  After Before  After

100
o a0, |

Figure 14 - Comparison of children’s attitudes to
reading and learning (KS1 & KS2 combined)

| enjoy reading | like to spend my free time reading

W Agreealot M Agree a bit Disagree abit M Disagree a lot

Source: Reading Records of 2,072 children at KS1 and KS2 [2018-2019 academic year]

3.2 Surveys of schools and
reading helpers

Our latest schools survey showed that:

97% of schools said their reading helpers
helped children to increase their enjoyment
in reading

In our most recent reading helper survey:

85% of reading helpers stated that their
children had increased their enjoyment
of books and reading by the end of the
intervention




“Michael (Y6) loves to read with Jill. He is selective with his “Bernadette (Y3) loves stories and enjoys discussing them.
choices and enjoys the discussion he has about the text. She has become more fluent; she engages with texts

This year, Michael’s progress in reading is outstanding.” enthusiastically. She has really good inference/deduction and
Bowesfield Primary School, North East draws on her reading experiences when writing.”
East Stour Primary School, South East

Conclusion

Our detailed analysis of the Reading Records for 2018/19 shows that there is significant
evidence that children on the Reading 321 programme improve their reading attainment,
confidence and enjoyment of reading. It also shows the achievement gap narrows
between the children that are behind their peers.

The analysis of the last three academic years of Reading Records data agree that the
intervention is more effective in KS1 and whilst it still has an impact on older children the
level of impact decreases with age.

Schools interested in our Reading 321 programme or any of our other reading support
programmes can find out more on our website at www.corambeanstalk.org.uk/schools.

Funders interested in supporting our work should contact
Fundraising@coram.org.uk. %% 9£
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Coram Beanstalk, Coram Campus, 41 Brunswick Square, London, WCIN 1AZ.
T: 0207729 4087 www.corambeanstalk.org.uk

Registered Charity No. 296454
Patron: HRH The Duchess of Cornwall

Coram Beanstalk is committed to safeguarding the welfare of children and young people and requires
all staff and volunteers to share this commitment.




